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	School/Organisation
	Ysgol Cefnllys  

	Headteacher
	Ms Karen Jenkins 

	Date: 
	21.6.22

	Consultant:
	Sara Lawrenson



Scoring descriptors 
	0
	Not yet in place/ School has no awareness

	1
	School has an awareness of this, 
but practice is not yet secure

	2
	Securely in place

	3
	Embedded/good or outstanding 
practice evident



Documents received prior to the visit included:
	x

	Exclusions data


	x

	Newsletters/website links

	x

	Ofsted report

	x

	Behaviour policy

	x

	Completed implementation checklist 
(self-assessment)

	x

	School agreed timetable for the day

	x

	Evidence and self/assessment implementation checklist for Protect, Relate, Regulate, Reflect (Used by the consultants during the visit)




	Protect

	
	Criteria
	Evidence
	Score

	1
	Ensuring children feel psychologically safe in school due to an established culture of warmth and social engagement in staff-pupil interactions
	Meet and Greets are a key part of the day to build psychological safety and enable children and parents to be supported in social engagement from the very start of the day. Music is used to support a relaxed start to the day.  One boy broke into a spontaneous ‘shuffle dance’ the playfulness and joy was contagious to staff and children alike. Parents can be observed chatting and staff comment on how this gives parents time to feel heard and descales issues before they get to crisis point. 

Interactions between staff and pupils are warm and there is a strong sense of connection and rapport seen in relationships. 

Inventions are skilfully delivered using the arts, sand tray, big empathy drawings and other TIS activities to ensure that children get what they need from relationships in school. Case studies show how children have made progress and have moved from blocked trust to trust thanks to the support of their Emotionally Available Adult. The impact is that the children after these interventions overtime are regulated to learn and be in relationship with others. 

The role of the EAA and the use of PACE is explicit not only in policy but also in practice in the relationships between staff and pupils. 

The behaviour and wellbeing blueprint has been introduced and is based on building a culture of protect through providing clear safety cues; for example, warm prosodic voice is used by all staff. As a result of this children say they feel safe in school and feel they can come to staff for care and compassion. 

The school have adopted a ‘high 5’ strategy to build a team around the most vulnerable children in school- this is where children draw round their own hand and identify their 5 EAA.  This ensures children have a choice in who they feel are able to listen well, provide attuned empathic response and be a safe base for the children when needed. 

The school’s vision ‘To be mindful, enthusiastic and emotionally agile in their care, learning for themselves, others and their environment’ shows the leaders commitment to a holistic education and the school’s SMART awards celebrate children’s individual uniqueness which is far broader than just academic achievement. 

The children speak passionately about the fact that the curriculum is enriched with opportunities to support the children’s play and seeking system such as circus, dance and arts workshops. 

Wellbeing is a high priority in the school.  This is driven by governors and leaders in the school and is appreciated by the staff and is a constant agenda item on governors’ meetings. 

Staff are recognised and celebrated in different ways for example by handwritten cards and staff commented on how this has impacted on them feeling seen and valued in school. 



	3

	2
	Key interventions implemented to support a culture of warmth and social engagement in staff-pupil interactions
	
	3

	3
	Staff trained in empathic and playful modes of interaction (attending specifically to use of their language and voice)
	
	3

	4
	Staff using empathic and playful modes of interaction (attending specifically to use of their language and voice)
	
	3

	5
	Vulnerable children knowing when and where to find at least one specific and emotionally-available adult
	
	3

	6
	Vulnerable children having daily, easy access to at least one specific and emotionally-available adult
	
	3

	7
	Promote and value the development of the whole child to ensure that children understand that their self-worth and the self-worth of others cannot be measured simply by tests/exams. ‘Educating the mind without educating the heart is no education at all’ Aristotle
	
	2

	8
	Continually provide experiences for the children that promote and foster a child’s love of learning, protect their innate joie de vivre and desire to explore the world around them and engender a sense of purpose in life
	
	2

	9
	School staff adjusting expectations and practices around vulnerable children to correspond with those children’s developmental capabilities and experience of traumatic stress and loss
	
	3

	10
	Interventions and implementations showing that the emotional well-being of staff is high priority/ to carry out duty of care to staff
	
	2

	11
	Ensuring that school staff feel valued and highly respected by Senior Leads, with frequent feedback from Senior Leads on what they are doing well with specific reference to how they are enhancing the children’s wellbeing.
	
	2




	Relate

	
	Criteria
	Evidence
	Score

	12
	A Relationship Policy (for staff) alongside Behaviour Policy (for pupils)
	The relationship and behaviour policies are focused on fostering healthy and supportive relationships with all stakeholders.  They are well researched and are underpinned by experts in this field such as Dan Hughes and Paul Dix.  

Staff training has been given to ensure the consistent and effective implementation of these policies. 

Interventions are carried about by TISUK diploma trained staff and are carefully planned to ensure children with Adverse Childhood Experiences (ACES) are supported to be able to reflect overtime with a trained adult who can help them make sense of, validate, and empathise with their feelings.  One intervention is a group of children who work together to help negative tricky feelings.  They are self-named the compass group, as a compass helps you find the way when you are lost.   

Check-ins are used in all classes across school twice a day to ensure that all children are given the opportunity to express themselves and if needed are provided with an EAA who will attune, validate and empathise with how a child is feeling.  
	3

	13
	Staff trained in interventions that help them get to know children better on an individual basis
	
	3

	14
	Staff using interventions that help them get to know children better on an individual basis
	
	3

	15
	A whole-school approach to supporting vulnerable children to see themselves, their relationships and the world more positively
	
	3

	16
	Helping vulnerable children shift from ‘blocked trust’ to trust, and from self-help to help-seeking
	
	3

	17
	Provision of repeated positive experiences for children with key emotionally-available adults
	
	3

	18
	Senior Leads ensuring staff have daily repeated positive relational experiences
	
	2





	Regulate	

	
	Criteria
	Evidence
	Score

	19
	A variety of evidence based interventions designed to bring down stress levels in vulnerable children from toxic to tolerable
	The school has embedded sensorially rich opportunities in which children can use to regulate during the school day.  This can take the form of sensory breaks such as access to tabletop drumming, running on the school track around the field, dark den time in Ystafell Oeri or calm boxes. 

The staff have had previous training on emotional regulation but this needs to be updated and whilst key EAAs understand the research and science behind how to reduce toxic stress in children, there is an acknowledgment in school that this is not known by all staff and more training is needed in this area. 

As a result of whole school training, PACE is imbedded throughout the school and used to support parents and children to be in relationship even when they are expressing big feelings. 

The outdoors is a wonderful resource which school is currently developing further to support children’s wellbeing. The children benefit from a running track which supports them physiologically to regulate during the day. School leaders have passionately advocated for the children and have secured a large woodland area for the school this is currently being developed jointly with children, parents and staff.  This is a breath-taking resource which will support the children to regulate once it is developed and fully secured. 

Group processing has been established in school to provide staff with a safe space to reflect confidentially. The impact of this will be measured in staff wellbeing questionnaires (the baseline questionnaire has already been collected).  
	3

	20
	Evidence-based interventions that may go some way to repair brain damage caused by painful life experience where there was no social buffering
	
	2

	21
	Whole-school training in the evidence-based research on emotional regulation
	
	2

	22
	Whole school approach to using PACE (play acceptance curiosity and empathy) with distressed/ stressed parents so they feel calmed, heard, connected with and valued
	
	3

	23
	Senior Leaders to be aware of high stress states in staff
	
	3

	24
	Senior Leaders to provide stressed staff with sufficient emotional regulation e.g. ‘Reflect and Restore’ staff-only spaces and evidence based stress reducing interventions, e.g. clinical supervision, timetabled time in a protected calm environment e.g. sensory zone, or for mindfulness
	
	3





	Reflect

	
	Criteria
	Evidence
	Score

	25
	All staff trained in the art of good listening and ‘the words to say it’ for empathic response to pupils, staff and parents
	Restorative approaches are embedded throughout the school and as a result of staff training and scripts carried on lanyards the practice is consistently facilitated by all staff and effective. 

Any common themes which are barriers to children thriving in their relationships are often positively dealt with in class circle times which act as both a learning point and chance to reflect on painful past experiences for the children in a contained environment. 

Staff use helpful sentence stems as part of their approach to enabling children to feel that they matter and what they have to say matters.  Sentences starters such as: Help me understand…. Have I got this right etc

Sand tray and Big Empathy drawings are used by the TIS practitioners in the school to help children make sense of their painful experiences and an EAA provides empathic responses to the children’s significant life experiences. Interventions observed were very skilful and the impact was that the children’s reflection skills were really impressive. 

A Post Box in Ystafell Oeri gives every pupil an opportunity to pass on concerns even when EAA is not immediately available.  One child commented on the fact that they had found this really helped a situation that they were struggling with. 



	3

	26
	Key staff trained in reflective conversations to enable vulnerable children to edit the inaccurate narratives they have told themselves
	
	2

	27
	No child left without help to process, talk through and make sense of major painful life events when they want to, with someone trained to provide empathic response.
	
	3

	28
	Children provided with the means (e.g. through poetry/music/art/ sandplay/drama) to symbolise painful life experiences through images not just words
	
	3

	29
	PSHE (Personal, social, and health education) informed by the latest research on the neuroscience and psychology of emotion 28
	
	2

	30
	PSHE (Personal, social, and health education) informed by the latest research on the neuroscience and psychology of relationships that harm and relationships that heal
	
	2

	31
	PSHE (Personal, social, and health education) informed by the latest research on mental health and ill-health (causes as well as symptoms)
	
	2

	32
	PSHE (Personal, social, and health education) informed by the latest research on how to use life well
	
	3

	33
	Senior Leaders to provide staff with a forum to talk in confidence about their feelings and particular stress triggers from their work
	
	3





Minimum-maximum scores 
	Protect 
	0-33

	Relate
	0-21

	Regulate
	0-18

	Reflect
	0-27

	Total
	0-99




School scores 
	Protect 
	29

	Relate
	20

	Regulate
	16

	Reflect
	23

	Total
	88




The following strengths were evident:
	Relationships between children and staff are stunning at Ysgol Cefnllys.  The staff are constantly communicating to the children through the prosody in their voices, their body language and the words that they use show that they delight in each and every child and that they matter hugely.  As a result of this, trust and psychological safety is established.  This leads to children being able to reflect on their big feelings with an adult that can contain, validate and empathise.  There is a deep knowledge of the children history and the ways in which supports them to emotionally regulated.  The children are articulate and can express themselves both from a cognitive and an expression of feelings point of view; it is clear this is only possible from the culture that has been established from the strong implementation of the PRRRs.  The parents know the journey that the school has been on, and have nothing but praise for the support that the staff offer their children and themselves.  One parent said: ‘She doesn’t know where she would have been without the support of school for her and her child’. Another parent said: ‘The school should be really proud of themselves’ and I couldn’t agree more! 



Areas to consider developing:
	Protect: Leaders have identified the need to support the children’s understanding of neuroscience (in an age-appropriate way) through the teaching of how the brain can support us to be regulated and how we can become dysregulated (flipping the lid and the teaching of how to top up our happy chemicals).


	Relate: Staff have identified that they would like to develop some of the children that they have worked with overtime to support other children. For example, year 6 children to buddy younger children as peer mentors using a PACE approach. 

	Regulate: To develop the outdoor area (Dan Y Goeden) as a place to support regulation. 


	Reflect: For the TIS practitioners to consider 1:1 support for supervision as they are bring EAA for not only children, parents but also staff and whilst they are accessing group supervision.  



Evidence of Impact (e.g., attendance/exclusions/learner engagement/learner outcomes/staff absence/retention etc)
	Exclusions, learning engagement, observations, case studies, 


	
Best practise / case study requests: (if applicable)
	[bookmark: _Hlk104318671]



Further support discussed/required:
	To consider having more staff complete the TIS diploma training to ensure the current excellent practice is sustained and maintained. 
To consider Biophilia training to support the vision for developing the outdoors curriculum. 





Overall Assessment:
	 
Ysgol Cefnllys has embedded the PRRR culture expected in a Trauma Informed School It is a fully inclusive environment for all children. Staff are dedicated to ensuring that all children know they are unique and valued.  All children know that the adults are there to help them and care for them. They have a positive sense of self-worth and are articulate and have developed high levels of self-reflection. 
There are no raised voices in the school because of a carefully researched and designed behaviour policy driven by school leaders and staff. This school is a seen as a lifeline to some of the families as a result of the important work they are doing to support families when faced with life’s challenges. 
I have no hesitation in recommending the school for the TIS award. 






Trauma Informed School Award: 
	x

	Recommended

	

	Deferred pending further evidence

Copies sent to: 
	x

	Headteacher

	x

	Rachel Toller (TISUK)







	Reported completed by: 
	Sara Lawrenson

	Date:
	21.6.22
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